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CHAPTER I 
INTRODUCTION 
Purpose 
The purpose of this study is to examine the program 
in a particular Girl Scout day camp. It is hoped that we 
can determine how the Girl Scout day camp program was 
developed; how the campers, their parents, and their troop 
leaders evaluated the camping program. 
In general, these are the questions the writer tries 
to answer: 
1. To what extent did the campers feel they had the 
opportunity to plan their own program? 
2. \'-hat activities elicited the most response from 
the campers, and to what extent did the activities 
j' satisfy their needs and interests? 
3. vVhat did the parents feel their children had gained 
from the camp program? 
4. Did the camping experience carry over into the 
troop program? 
Scope 
The campers, their parents, and troop leaders, were 
chosen from the 1953 enrollment lists of Quabbin Day Camp, 
sponsored by Newton Local Council, Girl Scouts, Inc. 
Ninety-one Brownie Girl Scouts and thirty-five Intermediate 
Girl Scouts attended the camp during the three two-week 
1 
sessions. These girls were between the ages of seven and 
twelve years, or entering the third through the seventh 
grades in school. Twenty-six Brownie Girl Scouts were 
not members of Girl Scouts for various reasons. Some had 
moved out of town, some had droppe d their memberships, and 
in some cases troops had disbanded. Therefore, sixty-five 
Brownie Girl Scouts and thirty-five Intermediate Girl 
Scouts remained as study possibilities. Enrollment cards 
were then arranged alphabetically in Brownie Girl Scout 
and Intermediate Girl Scout groupings, and every fifth card 
was withdrawn for study. This selection produced thirteen 
Brownie Girl Scouts and seven Intermediate Girl Scouts to 
be studied. Since there were no sisters in either group, 
twenty different parents were also inc l uded in the study. 
Only eighteen different troop leaders were questioned, 
because two troops each had two of the girls as members. 
Two Intermediate Girl Scouts attended all three of 
the two-week sessions, and the rest of the campers attended 
only one session each. However, all of the three two-week 
sessions are represented by one or more of the campers 
studied. 
Method of Procedure 
Reading and analysis of the Girl Scout camping philoso-
phies and aims was the first step taken by the writer. The 
campers were separated into Brownie and Intermediate group-
2 
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ings for selection as described above. Plans were made 
for interviewing the parent of the camper for this study, 
at the same time that the camper was to be interviewed. 
Questionnaires were sent to the eighteen troop leaders of 
the eighteen troops in which the campers were members, 
along with a letter of explanation of the study. The 1953 
day camp program of the Newton Girl Scouts was studied, 
and reference should be made here to the questionnaires, 
schedules, etc., in the appendix to this study. 
Limitations 
This particular study is limited to one day camp, and 
in no way represents the program of any other Girl Scout 
day camp. The interviews took place, and the questionnaires 
were distributed to the troop leaders, at least six months 
after the closing of camp. It is expected that some facts 
would be forgotten by people after such a period of time. 
A total of twenty campers is, of course, a very small 
sampling, particularly when one group (Intermediate) con-
tains only seven campers. It is realized that such a small 
sampling places a very definite limitation on the scope of 
this study. 
This study can only evaluate the program from the 
opinions of the campers, their parents (mothers), troop 
leaders, camp staff and director. No detailed study was 
made of the various groups in action at the time camp was 
3 
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in operation. 
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CHAPTER II 
THE GIRL SCOUT ORGANIZATION 
Purpose and Organization 
The purpose of the Girl Scouts of the United States 
of America "is to help girls realize the ideals of woman-
hood as a preparation for their responsibilities in the 
home and as active citizens in the community and the world. 
The Girl Scout Organization is a character building agency 
open to all girls of all faiths."l 
The Girl Scouts of the United States of America was 
founded by Mrs. Juliette Gordon Low of Savannah, Georgia. 
Mrs. Low was a friend of Lord Robert Baden-Powell of 
England, founder of the Boy Scout movement in 1908. With 
his sister, Lord Robert developed a parallel program for 
girls called Girl Guiding. Mrs. Low brought the idea of 
Girl Guiding to the United States in 1912, fitting the ,I 
program to the needs and interests of American girls. She 
used the principles and aims of Boy Scouting and Girl Guid-
ing of England. 
Today, the World Association of Girl Guides and Girl 
Scouts is an international movement. Any Girl Guide or 
Girl Scout organization that subscribes to the aims of 
this organization may become an affiliate . 
1 Girl Scouts of the U.S.A., Blue Book of Policies, 
p. 60. 
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Membership in the movement is voluntary, open to both 
girls and adults. In the United States a Ne.tional Council 
composed of adults, through its Board of Directors, charters 
local units to use the Girl _Scout program. The support and 
extension of Girl Scouting rest with the volunteer n a tional 
and local boards. 
Only one per cent of the adult membership is composed 
of professional workers who are employed by the national 
and local units to assist in carrying out the work of the 
organization. 
Promise and Laws 
The link between each member of the movement, and the 
driving force behind the program, is the ethical code--the 
Promise and Laws.2 
Each country's Promise and Laws have the same aim but 
are expressed in a way suitable to its own youth and 
culture. 
Troops 
The Girl Scout program is planned for three age group-
ings. These are referred to a s the Brownie Scout program 1 
the Inte~mediate Scout program 1 and the Senior Scout pro-
gram. Brownie Girl Scouts are seven to nine years, Inter-
mediate Girl Scouts are ten to thirteen years, and Senior 
2 See Appendix. 
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Scouts are fourteen to seventeen years. Any member over 
seventeen years is considered an Adult Girl Scout. 
The Brownies, Intermedia tes, and Seniors meet in small 
groups called troops. It is believed that girls will gain 
more from their troop experience if the troop is made up 
of girls of approximately the same age, with a minimum of 
eight members in a troop. Recommended membership is 
sixteen girls in a Brownie troop, and no more than thirty 
girls in an Intermediate or Senior troop.3 
Girl Scout troops have always been planned as small, 
democratic working troops, in which girls elect their 
own officers, delegate authority, make their own 
arrangeme~ts, and accept responsibility for carrying 
them out. 
This gives the g irls the opportunity to develop in-
div idually and to learn to work with others. Each troop 
has a form of troop government which enables them to work 
out and practice democratic procedures and responsibility, 
ru~d to develop leadership qualities. There are two recom-
mended forms of troop government: the town meeting form, 
where every troop member has a voice; and the representative 
for.m, called the patrol system. The patrol system is di-
vided into small groups (patrols) of not more than eight 
3 Girl Scouts of the U.S.A., ~.cit., p. 7. 
4 Girl Scouts of the U.S.A., Leadership of Girl Scout 
Troops, p. 7. 
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members. Each patrol elects a patrol leader who represents 
the patrol a t a patrol l eaders' meeting, called a Court of 
Honor. 5 
Troops are guided by adult leaders who volunteer 
their time and give the girls the friendly interest and 
advice they enjoy from adults outside t he home and school. 
The troop leader guides them in planning and managing 
their own aff airs.6 
Program planning i s a partnership of girls and adults. 
Where possible, the leader is provi de d with a well-rounded 
training program to ca rry out this function. A troop may 
have more than one leader, but the r e should be at least 
one l eader for every eight girls.7 
The qualifications for leadership include: good stand-
ing in the community; sympathetic understanding of Girl 
Scout aims and purposes; a genuine l i k ing for arrl under-
standing of girls; maturity; good health; skill in helping 
young people to do many things for themselves.s 
Each troop is urged to have a Troop Committee which 
gives to the troop community support. A Troop Committee 
is composed of three to five members who assist the leader 
II 
I 
5 Ibid, pp. 149 and 156. II 
6 Girl Scouts of the U.S.A., Blue Book of Policies, 
p. 5. 
7 Ibid, p. 24. 
8 Ibid, p. 24. 
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in financial matters, transportation, advice on program, 
and in other ways to make the mechanics of the troop 
operate smoothly. 
Program 
The Girl Scout program is described as follows: 
It shall be built on educational lines, giving girls 
an experience in making and carrying out plans based 
on broad fields of interest. 
It shall encourage a love of outdoor life and a 
practical knowledge of health. 
The Girl Scout program shall aim through comradeship 
to develop initiative, self-control, self-reliance, 
and unselfish service to others.9 
their troop programs. A system of ranks and badges is used 
for Intermediate Girl Scouts which does not appear in either 
9 Ibid, p. 61. 
10 Ibid, P• 2. 
11 see-Appendix. 
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the Brownie or Senior Girl Scout programs (with the excep-
tion of special Mariner and Wing Girl Scout programs). 
Brownie troops use the eleven fields of interest from 
which to choose their activities, with these fields being 
geared especially to their age level. This program is set 
up and administered so that the Brownies are given fun with 
a purpose, to learn to get along with each other, and to 
begin to impress on them the need for assuming responsi-
bility in a group. The result of the program at this level 
is to prepare the Brownies so that, when they enter the 
Intermediate program, they are well established as a func-
tioning, coordinated group. 
The Intermediate program, for ten to fourteen year-
olds, begins with the Tenderfoot rank, which is designed 
I 
1, to acquaint the girls with the program at this level. 
II 
1 The completion of rank usually requires four to six weeks. 
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The next step, Second Class rank, takes about one year to 
complete. The Second Class requirements introduce the 
girls to the eleven fields of interest, preparing them for 
the First Class rank. In this rank, one field of interest 
on which to concentrate is chosen, with lesser explora tion 
of the other ten fields. Each badge and rank prepares the 
girls in that particular area of interest. 
The Senior Girl Scout program, though based on the 
same philosophy and fields of interest as the Intermediate 
10 
program, does not emphasize the use of badges and ranks 
as a means of motivation. More flexibility is allowed, 
so that the Senior Girl Scouts may set up their programs 
to meet their own particular needs and interests. It is 
possible for a girl to emphasize one of the fields of 
interest, in preparation for a vocation or hobby. 
The Girl Scout organization tries to apply certain 
group work principles to the formation of its groups, the 
selection and training of its leadership, and development 
of its programs. An attempt is made to provide wise, 
understanding leadership to guide small, workable groups. 
Because the Intermediate Girl Scout program is developed 
within a framework of set requirements, the aim here is 
to train the leadership to stimulate the group to plan 
lj the manner in which it will work out these requirements. !, 
I. 
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Girl Scout Camping 
It is the belief of the Girl Scout organization that 
Girl Scout camping is the Girl Scout program moved out-of-
doors, where outdoor living is emphasized. 
The Girl Scout Organization believes that camping 
is one of the most effective means for accomplishing 
the objectives for which Girl Scouting exists, and 
therefore should be made available to all girls.l2 
Girl Scout camping policies are as follows: 
I, 12 Girl Scouts of the u.s.A., .£EeCit., P• 11. 
I 
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1. The camping program is based on the Girl Scout 
program. 
2. The name of "troop" is changed to "unit" and thus 
Girl Scout camps are organi zed on the unit plan. 
3. No profit is to be made, and the camp must be as 
inexpensive as possible in order that as many girls 
as possible can be reached. 
4. Girl Scout camps must be guided by camping standards 
developed by t he National Organization. 
Ther e are f our types of Girl Scout camping: Day Camp, 
wi t h which this study is concerned; Estab lished Camp, Trip 
Camp, and Troop Camp. Many camp activities are not too 
r igidly scheduled. Program should . include self-government 
as well as swimming; leisure as well as activity; friend-
ship as well as skills. The activities and camp government 
should be planned jointly by campers and counselors. Mos t 
of the progrrua will be planned and ca rried out in the unit 
groups, with all-camp activities occurring from time to 
time, suggested and planned by a representative from each 
unit.l3 
How good the camp program is depends upon the calibre 
11 of leadership, and qualifications for camp counselors are 
the same as t h ose for any adult leader. Each camp provides 
13 Girl Scouts of the U.S.A., Day Camp Standards for 
Girl Scouts, p. 13 . 
• 
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training for its staff and tries to include some background 
of camping, techniques needed and used to work with groups, 
and some skills. 
Newton Girl Scout Day Camp 
The Quabbin Day Camp, sponsored by the Newton Local 
Council, Girl Scouts, Inc., is situated in a wooded section 
directly on a lake. The property comprises about one acre 
in size, and on it are a tent, cabin, and toilet facilities. 
1
1 A brook runs tr~ough the property . The day camp adjoins 
the established camp, and day campers often use a small 
part of that camp for nature study, a walk , or to gather 
wood for the cook out. Swimming is also conducted at the 
1 established camp's waterfront. 
IJ Each unit of the day camp i s given a small section of 
I 
I 
the day camp area for its own use, and on which the unit 
fireplace is usuall y built. 
The day camp season is made up of three two-week 
sessions. Camp is in operation three days each week, 
making each session six days long. The camp day covers 
five and one-half hours, from 10:00 A.M. until 3:30 P. M. 
Fifty campers can be accommodated during each session, 
and they are divided into four troop-size units. The 
campers are placed in these units according to school 
grade; each unit being supervised by two counselors. The 
grade range is from second to seventh grades, or ages seven 
13 
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to twelve years. Some campers remain fo~ more than one 
session, but the majority do not. Thus, a new group of 
campers is to be expected each session. 
Counselors also change from session to session, al-
though an attempt is made to keep counselors and campers 
in attendance together at more than one session. This helps 
to provide continuity in the program for those who attend 
more than one session. 
Staff 
All except four of the staff members selected to 
supervise the campers were mothers. The four exceptions 
were either older high school girls or college girls; all 
the mothel"s had been troop leaders or had had camping ex-
perience. The troop leaders had participated in a basic 
group leadership course, and had some understanding of 
the Girl Scout program, aims, and philosophy. The high 
school and college girls had had some Girl Scout experience 
as members of the organization. 
Staff members were required to attend a pre-camp train-
ing course which consisted of t wo two-hour sessions in town 
and one longer session at camp. The purpose of this train-
ing course was to explain the day camp program and the job 
expected of them as counselors . 
14 
CHAPTER III 
1!VHAT IS CAMPING? 
Camping is recreation in the out-of-doors, where the 
camper, in a small community, can develop as an individual 
through interests, skills, and spiritual gains; grow as a 
member of a group, learning to get along with others and 
sharing in planning and carrying out plans; grow in self-
reliance, resourcefulness, and independence; enjoy a 
healthy environment ; have fun and adventure in the out-
of-doors; learn to appreciate, and gain in knowledge of, 
the meaning of the out-of-doors.l4 
Camps are owned and operated by private persons or 
by an organization. The former are called private camps, 
and the latter either organizational or agency camps. 
All camping aims at the cultivation of the following: 
1. The health, physical and emotional, of the child. 
2. The increase of experience in as many fields of 
activity as the child can enter with relaxation. 
3. Self-expression and personal creativeness. 
4. An inquiring attitude of mind and the ability to 
think things through independently. 
5. The growth of consciousness of group ~ife and 
responsibility. 
14 CathE' rine Hammett and Virginia Musselman, The Camp 
Program Book, p. 9. 
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6. Ability to participate in group activities and 
camp government. 
7. Interest in social processes in the world at large. 
8. Personal integrity and the courage to stand by 
decisions. 
9. Consideration for associates and others. 
10. Responsibility for tasks undertaken.l5 
Daz Camping 
A day camp is exactly what the name implies. Children 
come to camp by the day, from about 9 A.M. until about 
4 P. M. Camp is usually held outside the city limits, so 
that transportation of some sort is required to carry the 
children from their homes to the camp in the morning and 
home at night. 
The program activities may include nature lore, nature 
craf ts, arts and crafts, campcraft (lashing, knots, cook 
outs, etc.), singing, folk dancing, sports and games, the 
preparation and eating and cleaning up after the noon meal, 
rest, dramatics, swimming and boating, and occasionally an 
11 overnight of one or two nights. Also, all-camp activities 
may be planned in which the whole camp participates. 
Campers stay at camp from two to eight weeks. They 
bring with t hem various experiences and backgrounds, but 
15 Joshua Lieberman, Creative Camping, pp. 155-156. 
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are usually grouped according to age, sex, and interests. 
Many camps term the groups "units." 
Day camping has both values and limitations. Some 
values are: 
1. ·More children may take part, owing to the fact 
that day camping is less expensive than established 
camping. 
2. It provides camping experiences for children who 
find it difficult to be away from home for a long 
period of time. 
3. The low cost often permits a child to remain at 
camp for longer periods of time.l6 
4. The writer has observed that the mere fact that 
there is less "living" in a day camp, such as sleep-
ing, eating , and "house-cleaning," can very easily 
make it possible for more time to be made available 
for learning camp skills and how to plan and govern 
one's own group. 
5. The writer has also observed that children in a day 
camp enjoy the security which accompanies the re-
turn home at night. This often makes for a more 
relaxed attitude on the part of the child, and he 11 
is able to participate more fully with more enthus-
16 Mabel Jobe, The Handbook of Day Camping, p. 1'7. 
iasm and cooperation. 
Some limitations of day camping are: 
1. Where a child attends camp for only six to eight 
hours a day, there is apt to be lack of continuity 
in programming. The camp may lose some of its 
eff ect and it may be difficult to build unity. 
2. There may be less participation as it is easy to 
I stay at home a day and miss camp.l7 
I, Program 
I' 
This section is a summation of ideas from reading 
Marks of Good Camping, a Synthesis of Current Standards, 
American Camping Association; Group Work in Camping, Louis 
H. Blumenthal; Theory of Camping, Frank L. Irwin; Creative 
Camping, Joshua Lieberman; and the write~s own experiences 
as a director of a day camp. 
There is a growing trend in all camping toward emphasis 
on the camp as a community, with the campers as citizens 
and allowing the practice of democracy. In this way camp 
offers an ideal setting for group work. Here can be found 
home, school, church, and playground. A child lives, 
works, plays, and worships, in a community of his own peers. 
The child can formulate his own standards of living, 
and see for himself some of the basic processes of living. 
17 Ibid, p. 20. 
* I 
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(There is a purpose and a common bond in camping.) He 
is in an environment that stimulates him to fulfill his 
needs and interests for his own good and for the good of 
others. Camp should stress and develop living and working 
together as the big project which the camper can carry out 
of camp into the community. The program activities and 
the way in which they are planned provide the tools for 
this project. 
Camp units should be educationally creative, meeting 
the needs of the campers in the units. Camp is group life. 
The youngsters get their experiences in units small enough 
to make it possible for them to grow and find satisfaction 
through their activities. They have part in planning their 
program activities under the wise, understanding, and guid-
ing leadership of their counselors. 
The camp director and counselors must realize that 
11 
camp is the sum total of everything the camper does. 
Specific activity has no value unless it is related to 
his other activities and to his total living at camp. 
Not all camps use the "person centered" form for pro-
gram activities, but the emphasis in program planning has 
been shifting toward decentralization. This is the placing 
of campers in units of from twelve to twenty campers. Here 
they carry on their activities and live more or less in-
dependently from the other units, except when they get to-
19 
gether for all-camp affairs. They have their own coun-
selors, who are concerned with each member of this unit, 
and the unit as a whole. 
Joint camper-counselor planning is stressed as the 
method of carrying out program activities. The counselor 
guides, helps, and encourages the campers in their daily 
living, the governing of their own groups, and the plan-
ning of their activities. The counselor is concerned with 
individual campers and how they best fit into the unit and 
further unit action. 
The camper wants fun and adventure. There are acti-
vities to provide him with this. His counselor must pre-
sent these activities in such a way that the camper will 
feel he has a part in planning their use. The counselors 
· use these activities as tools to develop their campers into 
clear thinking individuals, with sound judgment and good 
personalities. 
Camp program must include those activities which can 
be offered more adequately in camp than in other settings. 
II The outdoor activities, nature lore , pioneering, and out-
door cook ing , are stressed and all activities are presented 
in the outdoor setting. 
The campers, with their counselors, plan the activities 
f or the unit. If possible, specialists are added to the 
camp staff for such activiti es as swimming or nature. The 
20 
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unit leader must be taught, and in turn teach, the skills, 
when no specialist is available. 
The main job of the counselor is to see each of his 
campers in relation to the unit, and guide each one in 
his accomplishments, satisfactions, and general develop-
ment. He must guide the unit, and the individuals in it, 
to do the best they know how and steer them along a line 
of progression from one activity to the next. 
An ideal method would be a unit meeting each day, in 
the morning, of the campers and counselors. Plans are 
made for the next day's activities, or if a project in 
which the unit is presently engaged seems to need more 
time, plans for future days are made. Decisions, which 
should be preceded by discussion, should be made by the 
group. Sometimes the counselor will find it necessary to 
inject ideas, in order to help the unit arrive at a de-
cision. This is sometimes called "creating an interest." 
It is more successful when campers are exposed to a pro-
ject and can see it, rather than having the counselor 
suggest it. 
Some part of each day should be set aside to permit 
the camper to pursue an individual interest. 
Each unit selects a representative to send to an all-
camp council. This council is charged with planning all-
camp meetings or af£airs and talks over any general camp 
21 
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improvements. This teaches the youngsters something about 
representative government and how to choose the right type 
of people to represent them and their ideas. 
What are the values of the various program activities 
to the individuals and the units? 
Sport activities should aim to develop each individual 
physically, with the team sports teaching sportsmanship and 
the value of working together as a team. 
Craft activities and dramatics should be aimed toward 
helping each camper to be creative and us e his imagina tion. 
Cook outs, hike s, overnight and trip camping should 
teach each individual the necessity of working closely 
with others for t he betterment of the group. 
Nature should be presented in such a way that an ap-
preciation of the world arou.."ld them will be stimulated in 
the campers. Campcraft, using nature, can provide splendid 
teachings for survival. 
Campfires at night and all-cemp programs help keep 
morale high and further unity, thus creating loyalty to 
the camp and the unit groups. 
22 
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CHAPTER IV 
NEWTON GIRL SCOUT DAY CM~P PROGRAM 
The following information, regarding Newton Girl Scout 
Day Camp in general , and the camp activities, was gathered 
from the observations of the writer 1 as director of the 
day camp. 
One of the first steps in the camp program was for 
each unit to decide on the name it would take, with its 
further activities directed toward a relationship with 
the unit name chosen. (See Appendix page for the unit 
organization by sessions, grade, name, and whether old or 
I new cmapers.) 
'I 
It should be remembered throughout this study that 
continuous effort was made toward joint camper-counselor 
planning, and the following discussion will give some idea 
of which activities were jointly planned and which were 
planned by the counselor. 
For example, the Rainbow unit made dragon-fly pi ns 
from colored gimp, and produced a play concerning the 
colors in the rainbow. In this case, the girls chose their 
name and the l eader suggested the pins. Vfuen the girls 
wished to put on a play the leader suggested a play, "The 
Color Fairies," which pleased the girls. Together the 
girls and leader produced the play. 
The Beavers played in the brook and built a dam, whi ch 
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the unit very definitely decided was the activity they 
wished to pursue. This situation was an excellent example 
of camper planning under counselor guidance, in the area 
of natural resources. 
The Pioneers produced a play about Indians and Pioneers, 
with the play being selected by the counselor. Although 
11 the girls had a good time, their enthusiasm lacked the 
spontaneity which might have been more evident had the 
group created an original pla.y. Totem poles were also 
carved and painted, at the suggestion of the counselor. 
The Redskins made Tom-Toms from rubber tires and tin 
cans, plus headdresses, papoose sacks, and miniature 
canoes. This project came about when the unit was asked 
to participate in an all-camp affair. The counselor knew 
of an Indian play that could be acted out, and the campers 
decided to make the equipment. This is an example of 
counselor-stimulated and camper-elaborated program. 
The Tomahawks staged an original Indian play for an 
all-camp affair which very definitely revealed evidence 
of creative dramatics. At a unit meeting the youngsters 
were divided into two groups, each group guided by a 
counselor. The girls were permitted to choose the counsel-
or they wished to be with them. For an activity they choseJ 
with counselor help, to put on the play. This play was 
entirely the creation of the unit, with finishing touches 
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put on by the counselor. A good example of camper-chosen, 
counselor-guided activity. 
The Chippewas made Indian costumes for a song called 
"Redskins." The general idea was suggested by the counselor, 
as these girls were the youngest. However, the details of 
carrying out the activity were planned by the girls. 
The plays or dramatics which the campers planned, 
such as that produced by the Tomahawks, had a great deal 
of spark and the enthusiasm was on a high level. However, 
the Pioneers' play, selected by the counselor, was long 
and dragged out, and the girls had trouble memorizing their 
lines. 
Several units did knot tying, such as lashing poles 
to trees for bathing suit racks, and making caches for 
lunches. (A cache is a container used to keep food away 
from animals and off the ground.) Two of the groups 
learned the use of a knife, and one group learned how to 
handle an axe. These activities were pointed out as pio-
neering activities, necessary for survival and as good 
campcraft. 
A few of the units made soap to be given to the Friends 
society. This idea came from one of the staff specialists, 
and was presented. to the girls as an activity planned by 1
1 
the counselor. However, the girls rrnderstood what they 
1 were doing and why, before the activity was carried out. 
,, 
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Another unit made weather flags and predicted the 
weather by displaying the flags each day. This activity 
was suggested by the Nature specialist, but the campers 
were enthusiastic in carrying it out. 
The compass was the center of attention for one unit, 
but it was counselor planned, as were the terrariums the 
unit made. However, the campers enjoyed this compass ac-
tivity to the point where it was repeated. The second 
time, the counselors brought the campers into the planning 
end of it. 
Almost all of the units made cedar name pins, dish 
11 bags for draining dishes on cook out days, and sit-upons 
(strips of newspaper woven into cushions for sitting upon 
the ground ). These activities were suggested to the 
counselors in their pre-camp training sessions. 
One of the younger units was asked which nursery rhyme 
they knew for which they would like t o make puppets. They 
chose the "Three Little Kittens," made paper bag puppets, 
and presented the play to the _whole camp. 
An example of progression was shown by an older unit. 
They lashed picture frames out of t wigs, in preparation 
for learning to lasp a table to a tree. Then they sketched 
picture s to go in the frames. This was not group planned, 
but presented to the unit as an activity they could carry 
out. 
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Every group cooked out on Wednesday, at noon time. 
They cooked in tinfoil, made one-pot meals, did stick 
cooking, and used a reflector oven. Progression was 
evident in these cook outs, especially where there was 
continuous leadership. The oldest group, which was at 
camp the longest, started with sandwiches as no fires 
were allowed the first week due to dry conditions. They 
then progressed to one-pot meals, ,which they made for two 
weeks. Tinfoil cooking , stick cooking, and finally re-
fleeter oven cook ing followed in that order. Almost all 
of the groups carried out some type of progression, start-
ing on one-pot meals first and then using a more difficult 
method the next time or times. 
Each unit planned its own menus, and the campers had 
a choice of foods which they might cook. The menu ideas 
were worked up by the counselors, or they referred to the 
camp director for suggestions. Then two or three ideas 
would be presented to the unit members who could then 
choose the one they liked. 
The paper chart (a method of sorting out and assign-
ing the jobs required for the cook outs) furthered in-
dividual responsibility to the unit. Each camper had a 
job which affected the whole unit and the success of the 
cook out. 
At any free moment, a game could be seen in progress, 
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such as "red light,'"'giant steps," or "lemonade." These 
games were of a type any camper could come and join at 
any time. 
The all-camp activities were a scavenger hunt, Indian 
Pow-Wow, a peanut game, and relay rac e s of various kinds. 
They were held at the close of the sessions. They were all 
counselor chosen, in a staff meeting. In the case of the 
Indian Pow-Wow, each group was free to present any kind of 
program they wanted, but the idea was a staff idea. 
The campers had crafts once a week, but there were 
projects chosen and all ready for them. Vfuere there was 
a pattern, it was usually all cut out for them. In the 
case of making some pins, there was an exception. They 
were g iven a choice of two or three types. 
The Nature program was counselor planned and director 
scheduled . Howeve~, the specialist left suggestions for 
jJ further group activity, which were often carried out. 
Neatness of the camp, or clean up, was stressed as 
part of being a good citizen. After cook outs and other 
noon meals, it was necessary to clean up papers, food, 
dirty dishes, etc. Also, the table and benches used in 
the units had to be put away each night. Clean up after 
a craft project was important. 
Camp unity and morale were furthered by the flag 
raising and lowering , for which one unit was responsible 
• 
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for each day. Also, group dancing before the general 
activities of the day started and group singing at the 
close of the day furthered this. 
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CF..APTER V 
CAMPING AS SEEN BY THE CAMPl!."'RS 
What Did the Campers Feel About Program Planning? 
Did the Intermediates, fifth and sixth graders, feel 
that they had a chance to plan their own activities? Table 
1, below, illustra tes how t his question was answered: 
TABLE 1 
TEE INTERl'viEDIATE CAMPERS AND HOW THEY FELT ABOUT 
PROGRAM PLANNING 
No. of Campers Vlho 
Activity Felt They Had Planned 
the Program 
Cook Outs 7 
Unit Program 5 
No. of Campers Vfho 
Felt Counselor Had 
Planned Program 
0 
2 
All of the Intermediate campers (7) were of the opinion 
that they had had an opportunity to plan their cook outs, 
but only five of the seven felt that they were free to plan 
their own unit programs. These five campers were members 
of a unit where the counselor remained at camp for all 
three sessions. The girls felt that they were asked if 
they wanted to do certain things on some occasions, and 
were given a choice on other occasions. The two girls who 
indicated that the counselors had planned the unit programs 
were members of a unit where campers and counselors attended 
camp for only two weeks. These two campers felt that they 
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had had very little opportunity to contribute to the unit 
program planning , except on rare occasions. Of these two 
girls, one had had previous camping experience, but in a 
camp which operated on an "activity centered" basis, and 
she was somewhat frustrated by the relaxed atmosphere at 
this day camp. The other girl commented that the counselor 
planned nice thing s to do, and that she had helped them to 
put on a play. 
Of the seven Intermediates questioned, three liked 
the way the planning had been conducted, and three would 
like to have seen more of the planning done by the girls. 
(One of this latter group was one of the girls who felt 
that the counselor had planned the unit activity.) The 
seventh youngster was the one accustomed to activity cen-
tered programs,and she found it impossible to articulate 
on this particular question. 
Did the Browniffifeel that they were g iven an oppor-
tunity to plan their own programs? Table 2 shows how they 
answered this question: 
TABLE 2 
THE BROWNIE CAMPERS AND HOW THEY FELT ABOUT PROGRAM PLANNING 
Activity 
Cook Outs 
Unit Program 
No. of Campers ~~o 
Felt They Had Planned 
the Program 
13 
No. of Campers ~~o 
Felt Counselor Had 
Planned Program 
13 
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Here the response differs from that of the Intermedi-
ates. Vfuile all felt that they were permitted to plan the 
cook outs, they were of the opinion that the counselors 
planned the unit program. In a very few instances, the 
Brovlnies felt that they had planned a part of the program. 
One example given was the dam building project. (See 
Chapter IV, the Beaver unit.) Another child said that 
they had planned the "Three Little Kittens" puppet show. 
Actually the girls had chosen the nursery rhyme, but this 
youngster felt that she had chosen the activity. 
Only two girls wanted to do more of the activity plan-
ning. The others liked the program as it had been carried 
out. As mentioned above, of the Intermediates three liked 
the program as it was and three wanted to plan more. It 
may be that the Brownies were not yet experienced enough 
in program planning to know what they actually did want 
to do, but were happy with what was presented to them. Also, 
the Intermediates had had an opportunity to do some planning, 
and knew what it was like, whereas the Brownies had had only 
a limited chance to plan. 
Values of Camping From the Campers' Point of View 
The following questions were asked in order to find 
out what activities of the camping program stood out as 
having the most meaning to the campers. 
Tables 3-9 and the discussions present tabulations of 
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the campers' answers to questions I through X, except 
question VII which has just been answered (See Appendix 
for the questions). 
II In all of the Tables except Table 9, the campers are 
I listed more than once, because they often gave more than 
I 
1 one reason or preference, or stated that they had learned 
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more than one new thing . Therefore, the totals add up to 
more than twenty, except in Table 9. 
TABLE 3 
WHY THE CAMPERS WANTED TO GO TO CAMP 
Reasons Brownies Intermediates 
To be Out of doors 9 4 
To Learn to Swim 1 2 
To Ivlake New Friends 3 2 
To Learn to do Things Out-of- doors 0 1 
To Have Something to do 8 1 
To Please My Mother 1 1 
To Come to Camp Again 0 1 
To Go to Camp 1 0 
To Have Fun 2 0 
To Learn to Do Things 3 1 
To Play with Other Girls 1 0 
To See What it Was Like 1 0 
Table 3 indicates that more than half of the Brownie 
Scouts and Intermediate Scouts came to camp to be out-of-
doors. This is fine, as one of the objectives of Girl 
Scouting is to give its members outdoor experiences. More 
Brownies than Intermediates came in order to have something 
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1 to do. In fact, this reason rated very high with the 
Jj Brovmies. 
11 Age may be an important factor here, in that Brownies, 
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being younger, may not be quite sure just what camp means, 
while the Intermediates undoubtedly take for granted many 
of the reasons for going to camp. 
TABLE 4 
WHAT GOING TO CAMP MEANT TO THE CAMPERS 
Reasons 
Made New Friends 
Learned to do: 
Crafts 
Camp craft 
Songs 
General Things 
Swimming 
Played Away From Home 
Learned to Get Along With Others 
Brownies Intermediates 
11 
2 
1 
0 
3 
0 
0 
0 
5 
0 
3 
1 
2 
1 
1 
1 
Making new friends really stands out as the single 
factor that meant the most to both Brownies and Inter-
mediates. Eleven of the thirteen Brownies and five of the 
seven Intermediates felt that this meant the most. Secondly, 
they learned to do things. Crafts and general things ranked 
highest with the Brownies, while campcraft and general ~s 
were highest with the Intermediates. This would follow, 
as the Intermediates participated in more campcraft projects 
and the Brownies in several craft projects. "Playing away 
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from home" and "learning to get along with others" were the 
comments of two Intermediates. This may be due to the fact 
that the older girls are ready to think beyon~ their homes 
occasionally and also to realize what it can mean to get 
along with others. 
Table 5 shows what the Brownies expected. 
TABLE 5 
THE EXPECTATIONS OF THE BROV..~IE CAli~PERS 
Expectations 
Swimming 
Games 
Singing 
Cook outs 
Flag Ceremony 
Nature 
Making Things 
Crafts 
Vfuat Father Said it Would Be Like 
Camp Group to Be Like Brownie Group 
Didn't Expect Crafts 
Expected to Do What She Did as She Learned 
From a Camper Who Had Gone Before 
Didn't Expect Anything Special 
Didn't Expect Woodsy Environment 
Number 
6 
1 
1 
3 
1 
1 
1 
2 
1 
1 
1 
1 
1 
1 
This Table shows that swimming, cook outs, and crafts 
were what the Brownies expected to do at camp more than 
other activities. The other responses are interesting from 
the point of view that maybe other campers had the same 
thoughts. The last six responses were from children who 
had not gone to camp before. 
The Intermediates all expected swimming, but their 
responses indicated they would have liked more of some of 
the activities. For example, one girl wanted more swimming, 
another more crafts, and still another more hikes. This 
might indicate · that the Intermediates might require a 
longer camping experience in order to give them more or 
longer activities. Still another girl, who had not been 
to camp before, had heard about the swimming and cook outs 
and thus expected them. 
One camper expected to be with her friend in the same 
unit. When she wasn 1 t, she was so upset that her whole 
camping experience was af£ected. 
TABLE 6 
WHAT THE BROWNIES AND INTERMEDIATES LIKED BEST AT CAMP 
Activity Brownies Intermediates 
Swimming 10 4 
Crafts 3 2 
Cook Outs 5 2 
Everything 3 1 
Bus Ride 1 0 
Games 2 0 
Dances 1 0 
Rest Period 0 1 
Swimming, crafts, and cook outs were what both groups 
of campers liked best, with some of the Brownies liking 
everything. The expectations of the Brownies (See Table 5) 
seem to coincide, in general, with what they liked best. 
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TABLE 7 
WHAT THE BROWNIES AND INTERMEDIATES LIKED LEAST AT CAMP 
Activity Brownies 
Didn't Dislil{e Anything 11 
Work, such as Clean-Up 1 
Swimming Early 1 
Bus Ride 1 
Walk From Bus to Camp 0 
Rest Period 0 
Nature 0 
Not Being with Other Unit More 0 
Intermediates 
4 
1 
0 
0 
1 
1 
1 
1 
This table shows that there was very little which the 
campers disliked about camp. The only camp activity men-
tioned as a dislike was nature. The other factors which 
were liked least were either necessary or essential to 
11 camp operation, or could not be avoided. For example, a 
,, 
bus was necessary to transport the campers to and from 
camp, so this ride could not be avoided. Rest period is 
essential. Due to limited capacities, swimming has to be 
accomplished by sections, so some girls had to swim first. 
The youngster who wanted to be with the other unit more 
was an Intermediate who had been to day camp before. 
~fuile her past experience warranted her being placed in 
the unit staying al l six weeks, she was staying only two 
weeks so was placed with a two-week unit. 
In the case of the Brownies, swimming stands out as 
an activity which was new to them. This fact is not so 
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TABLE 8 
WHAT THE CAMPERS LEARNED THAT WAS NEW TO THEM 
Activity 
Ca.mpcraft 
Fire Building 
Cooking Out 
Nature 
Swimming 
Songs 
Dances 
Crafts 
Peeling Vegetables 
How to Sew (through crafts) 
Build a Dam 
Set a Table 
Eat New Foods They Wouldn't 
Eat Before 
Brownies Intermediates 
2 
3 
5 
3 
9 
1 
1 
5 
2 
1 
1 
1 
1 
4 
3 
3 
1 
1 
1 
with the Intermediates, probably because the Intermediates, 
being older, had had previous swimming instruction. The 
whole field of outdoor living, including campcraft, fire 
building, and cooking out, ranked high as an activity of 
learning with both Brownies and Intermediates. Campcraft 
includes knot tying and lashing, and the use of a jackknife. 
Fire building includes building the fire, putting it out, 
which wood is proper fuel, eliminating the use of paper, 
and building a fire in the rain. Cooking out includes not 
only the preparation and actual cooking of the food, but 
also the trick of soaping the outside of a pan before plac-
ing it over the fire (makes it easier to wash afterwards), 
and the making of a dish cloth drain bag. 
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Crafts ranked higher with the Brownies than with the 
Intermedi a tes as an area of learning . Age might be the 
governing factor here al so. The Brownies undoubtedly had 
not been exposed to as many craft projects before coming 
to camp as had the Intermediates. 
Activities such as sewing , setting a table, and peel-
ing vege tables would stand out as an activity new to the 
Brownies, again probably due to the age factor. 
TABLE 9 
APPRECIATION FOR THE OUT-OF-DOORS 
Like it More 
Like it the Same 
Like it Less 
Brownies 
7 
6 
0 
Intermediates 
7 
0 
0 
No camper, because of her experience at camp, liked 
II the out-of-doors less, and all of the Intermediates liked 
it more. The Brownies were divided about fifty-fifty, 
with half liking the out-of-doors more and half liking it 
the same as before. Three of the Brownies who liked it 
the same as before mentioned that t hey had enjoyed it to 
begin with. One of the Intermediates who liked it more 
,I claimed that this was so because she had learned more 
about the out-of-doors. 
Perhaps the Brownies need to go to camp as long as 
the Intermediates do, and reach the point where they are 
39 
~~ 
II 
I 
II 
,, 
I 
able to participate in more outdoor activities. Then they 
might find camping more to their liking than has been ob-
served in this study. However, Table 9 does produce one 
very favorable conclusion; none of the girls acquired a 
dislike for the out-of-doors through this camping experi-
ence. 
All of the campers were asked if they had been given 
the opportunity to assist in camp chores and housekeeping, 
and all answered in the affirmative. Such chores included 
cleaning up after cook outs and crafts, getting milk for 
the group, and cleaning the campsite at the close of the 
day. The purpose of this question was to establish some 
of the things the campers were being taught in the way of 
good citizenship. Unfortunately, but probably not unusual, 
some of the g irls felt that they had done more of the work 
than others. 
To obtain an expression of group feeling, the girls 
were asked if they felt that they had been a part of the 
unit while at camp. Their answers were unanimously af-
firmative, which requires no further explanation. 
What the Campers Thought of Their Counselors 
One of the basic requirements for counselors or group 
leaders is understanding and love for children. Children 
can sense an adult's reaction to them. If they feel that 
they are liked by their counselors, they in turn will like 
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and respond to the counselors. 
The campers were asked what they liked and disliked 
about their counselors. In general, they just liked them, 
but a few of their reasons for liking them were, "young," 
"friendly," 11 did things with you," "nice," "taught us a 
lot and had good taste," 11 fun, 11 and "knew games." 
In addition, the following comments show that there 
was a relaxed atmosphere and at least a small bit of unit 
planning, not activity centered planning: 11 did what we 
wanted," "let us do a lot of things," "didn't make you do 
anything ." 
No higher compliment could be paid a counselor than 
these remarks: "fair," "considerate," and "helped you." 
There was very little the campers didn't like about 
their counselors. Their only comments were, "grumpy some-
times," and . 11 sometimes cross." 
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CHAPTER VI 
RESULTS OF CM~PING AS SEEN BY THE PARENTS AND TROOP LEADERS 
Parents' Reaction to the Camping Experience 
What does a camping experience mean to the parent? 
Vfuy did they send their daughter to camp, and what values 
for the daughter were discernible to the parent? Parents 
frequently gave more than one reason. Table 10 shows the 
I reasons why parents sent their daughters to camp: 
II TABLE 10 I 
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WHY THE PARENTS SENT THEIR DAUGHTERS TO CAMP 
Reasons 
BROWNIES 
To be with Others 
New friends 
Would be a Good Experience 
Supervised and Organized Play 
To Overcome Shyness 
Learn About the Outdoors 
Be Outdoors 
Learn to Swim 
Keep Busy 
More For Your Money 
Wanted to Go 
Our Other Girl Went 
Something to Do 
INTERMEDIATES 
Number 
3 
2 
1 
3 
1 
1 
2 
1 
1 
2 
4 
1 
1 
Less Expensive 1 
Best Friend was Going 1 
For the Busy Activity 2 
Learn to Swim 1 
Be with Others 3 
Wanted Her to Have Camping Experience 2 
Learn to Utilize Time 1 
Too Close to Mother 1 
Not Heady for Overnight 1 
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The responses to this questionnaire can be divided 
into two classes, superficial reasons and meaningful reasons 
I 
1 for sending their daughters to camp. The superficial rea-
l sons would include such terms as "more for your money," 
"something to do," "for the busy activity." The meaningful 
reasons include those which indicate that the parents had 
in mind what could, or should, be beneficial for their 
children. The majority of the responses given by both 
Brownie and Intermediate parents were meaningful. Of the 
II twenty mothers interviewed, only six gave purely super-
il 
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ficial reasons. The remainder gave meaningful reasons, 
although a superficial reason may have played a small part 
in a decision. 
There does not seem to be any marked difference be-
tween the responses given by Brownie parents and those 
given by Intermediate parents. The Brownies were apparent-
ly sent to camp because they wanted to go, or because the 
parents wanted them to be with others and to have organized 
and supervised play. Being in, and learning about, the 
out-of-doors, also was a determinant. The Intermediates 
were also sent because the parents wanted them to have the 
busy activity, to be with others, and to have the camping 
experience. 
To be with others, and to have an outdoor or camping 
experience were the largest factors given in the responses, 
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both for Bro~mi~and Intermediates. This would indicate 
that the reasons are generally the same for sending both 
younger and older children to camp. 
Every parent, of both Brownies and Intermediates, was 
of the opinion that the camping experience received by 
their daughters was valuable in some respect, even though 
the camping covered only a short period of time. Two 
parents commented that day camping served as a good spring-
board for separation from the family, with overnight camp-
ing following later. 
When the parents were asked why they felt that the 
camping experience was valuable, their answers fell into 
four general cate.gories. These valuable gains included 
gains in personality, group relations, skills, and family 
relations. In no case did a child gain in all four, but 
would gain in at least one category. 
Eight Brownie parents felt that their children had 
not undergone any appreciable change in personality, but 
five felt that their children had become more self-con-
fident. These five parents, who observed a gain in per-
sonality, also mentioned that their daughters, in each 
case, were less "whiney," had become more organized, not 
as shy, or had learned to eat food previously disliked. 
One child, who became less shy, represents the response 
"more daring." The youngster who became less "whiney" is 
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also one who learned to eat foods not liked before. 
TABLE 11 
VALUABLE GAINS IN PERSONALITY AS SEEN BY PARENTS 
Type of Gain 
BROIIIJNIES 
Same Bersonality-No Gain 
More Self-confidence 
Organized Her 
Less "vVhiney" 
Not as Shy 
More Daring 
Learned to Eat Food She Didn't Like 
INTERMEDIATES 
Same ~ersonality-No Gain 
More Self-confidence 
Adjusted to Not Being ith Friend 
Learned Give and Take 
Relaxed 
Not as Much of an Introvert 
No. 
8 
5 
1 
1 
2 
1 
2 
1 
5 
1 
2 
1 
1 
Only one Intermediate parent felt that there had 
been no personality change, but all of the others could 
see some change. Here, as with the Brownies, a gain in 
self-confidence was the largest single response, with the 
percentage higher. Of the Intermediates, seventy-one per 
cent became more self-confident, while of the Brownies 
only thirty-six per cent increased in self-confidence. 
Fewer of the Brownies felt that there was no gain in 
group relations than had felt that there were no gains in 
personality. Six felt there was no gain in group relations, 
whereas eight felt that there was no gain in personality, 
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but the percentage is still about fifty per cent. The 
other seven Brownies' parents felt that their children 
did gain in group relations, with the largest factors being 
those of learning to be a part of the group, and getting 
acclimated to being away from home . 
TABLE 12 
VALUABLE GAINS IN GROUP RELATIONS AS SEEN BY PARENTS 
Type of Gain No. 
BROWNIES 
No Gain 6 
Learned to Play in a Group 1 
Learned Patience and to Wait Turn 
in a Group 1 
Learned to Get Along in a Group 1 
Brings Camping Into Play 1 
Learned to be a Part of a Group 2 
Learned to be Away From Home Surroundings 2 
Learned by Mistakes 1 
INTERMEDIATES 
No Gain 4 
Taught Campcraft to Neighborhood 1 
More Capable With Others 1 
Felt She Belonged 1 
Comradeship 1 
Getting Along With Others 2 
Learned to Play With Others, Not 
Just Friends 1 
A little over one-half of the Intermediate parents 
felt that their children had not gained in group relations, 
but the three parents who did admit a gain noticed that 
their children had improved in their ability to get along 
with others. 
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TABLE 13 
VALUABLE GAINS FOR THE FAMILY 
Type of Gain 
BROWNIES 
No Gain 
Learned to Contribute More at Home 
by Peeling Vegetables 
Whole Family Benefited 
More Responsibility and Cooperation 
at Home 
Brought Different Experiences Home 
INTERMEDIATES 
No Gain 
Does Campcraft With Sister 
Does Campcraft With Family 
No. 
8 
2 
1 
1 
1 
5 
1 
1 
In the above table, the percentage of "no gain" is 
high in both Brownies and Intermediates, but in the Brownies, 
the largest single contribution is that of peeling vegetables. 
TABLE 14 
SKILLS GAINED AT CAMP AS SEEN BY THE PARENT 
Skill No. of No. of 
Brownies Intermediates 
No Gain 3 3 
Swimming 5 3 
Crafts 2 1 
Songs 2 1 
Cooking 2 
Nature 1 
Buddy Burners 2 
Use Hands Through Crafts 1 
The percentage of Brownies who did not gain skills is 
very low, while the Intermediates who did not gain in this 
category reach just under fifty per cent of the total. 
Swimming represents the largest skill gained, in both 
Brownies and Intermediates according to the parents. 
It is interesting to note that the majority of the 
girls felt that their greatest increase in learning came 
in carnpcraft. However, to observe another point of view, 
the parents felt that the largest gain was in swimming. 
A possible explanation for this difference in opinion 
jj is that the parents' first and most striking evidence of 
I any gain achieved by their children was in seeing them 
swim, while there had been no immediate opportunity for 
the children's campcraft to be observed. 
The fact that some of the children did not gain in 
any of the categories does not necessarily mean that gains 
were necessary, or even possible. Over fifty per cent of 
the parents held the opinion that there was no need for 
gains. They felt that their children's personality, abil-
11 i ty to get along in a group, and family relations, were 
perfectly all right previous to the camp experience. Of 
course, some of the children had actual observable needs 
for gains, and the results of this study with reference 
to those particular children will be discussed next. 
There are three cases which are interwoven through 
'I 
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all of the questions with some sienific~~ce. These cases 
were girls sent to camp for definite reasons, and camp 
proved to be more beneficial to them than to some of the 
other girls. In two cases, the child's reason for going 
to camp, and the mother's reason for wanting the child to 
go to camp were fairly similar. In the case of one child, 
a Brown5.e, the mother wanted her to go to camp to help 
II overcome her shyness. The child's reason for going to 
I 
11 camp was that her mother wanted her to, although she did 
not know her mother's reason. However, the child perhaps 
1
1 
did feel that there was a very definite reason behind her 
mother's wishes. In the case of an Intermediate, her 
reason and her mother's reason were identical, and properly 
so. Both reasons were that in going to camp the Inter-
mediate would learn to swim. After learning that the 
family owned a boat and spent a good deal of time on the 
water, the "why" of this reason is evident. The third 
case is again that of a Brownie, one who wanted to go to 
camp so that she might play with girls. Her mother sent 
her so that she might live in an atmosphere of supervised 
· I and organized play. Here, the home environment influenced 
the reasoning of both mother and daughter, and ootually 
' their reasons, although worded differently, are very simi-
lar. The Brownie had several brothers but no sisters. 
Moreover, she lived in a neighborhood containing practical-
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ly all boys. She had no opportunity to play with other 
girls, and consequently did not know how to play well. 
Her mother said that her summers were boring for the child, 
and she was usually at loose ends. Here, the camping ex-
perience very definitely satisfied a need in the child's 
life. 
In each of the three above cases, a satisfactory con-
clusion was reached as a result of the individual child's 
camping experience. The child who went to camp to over-
come shyness is the same child mentioned in Table 10 as 
having become less shy, and "more daring," to quote her 
mother. The child sent to camp in order that she might 
have supervised and organi:z.ed play came home with a better 
idea of how to play, and how to play in a group. This 
improved her status in the family. And lastly, the child 
who wanted to learn to swim did so, to the satisfaction 
of both her and her mother. 
The Troop Leaders' Reaction To The Camping Experience 
Six leaders did not return the troop leaders' question-
naire. Therefore, only fourteen children, ten Brownies and 
four Intermediates, can be studied from the point of view 
of carry-over from camp to troop. 
The troop leaders were asked to check as to whether 
the children who had attended the day camp had shown any 
marked improvement i~ personality, behavior, skills, re-
LU:lRARY 
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sponsibility, ability to 1give and take" better or less 
than before, and the ability to be a. better member of the 
troop in general . They were then asked to comment as to 
whether camp was responsible for their improvement if any 
improvement had been made. 
Following is the table of the leaders ' answers: 
TABLE 15 
LEADERS' EVALUATION OF THE CAMPING EY~ERIENCE FOR 
THE BROWNIES AND INTERMEDIATES 
Leaders' Evaluations 
No Improvement 
Shares Camping Skills and 
Knowledge Acquired at Camp 
Developed Skill in Handiwork 
Marked Improvement in Personality 
and Responsibility 
No . of 
Brownies 
6 
2 
1 
Marked Improvement in Responsibility 
1 
0 
No. of 
Intermediates 
3 
0 
0 
0 
1 
The majority of the leaders of the Brownies and Inter-
mediates who attended camp felt that the camping experience 
was too limited to show any improvement. 
Of all, only five leaders felt that camp had any 
direct effect on their Scouts who attended camp. There 
I were three leaders who mentioned skills. Two felt that 
'I skills were learned and the youngsters shared their know-
ledge with the rest of the troop. One Brownie leader and 
one Int ermediate leader felt that their campers showed 
improvement in personality and responsibility. 
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Three of the Brownie leaders felt that their Brownies 
had matured over the smmner but attributed it to growing 
up, not th e camping experience. Two felt that their g irls 
were good Scouts already . Two Intermediate leaders felt 
that their Scouts were already superior members of their 
group and needed little improvement. 
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CHAPTER VII 
STJMMARY AND CONCLUSIONS 
The purpose of this study was to examine the program I, 
in a particular Girl Scout day camp to determine its value I 
from the points of view of the campers 1 their parents, and II 
t heir leaders. 
The four major questions which guided this study are 
as follows: 
1. To what extent did the campers feel they had a 
chance to plan their own program? 
2. ~~at activities elicited the most response from 
53 
the campers, and to what extent did these activi- j . 
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ties satisfy their needs and interests? 
3. ~Vhat, if anything, did the parents fe el their 
children had ga ined from the camping experience? 
4. Did the camping experience carry over into the 
troop program? 
The study is based on interviews with t wenty campers 
and t heir parents. The campers inter viewed were s elected 
from a total of one hundred girls who went to day camp 
and were still registered and participating in troops in 
the Newton Girl Scout Council. Before making the sampling, 
the campers were arranged alphabeticall y into Brownie Girl 
Scouts and Intermediate Girl Scouts, as the case may be, 
with a proportionate number from each group being selected 
II 
II 
II 
for this study. 
The campers were interviewed regarding their reasons 
for going to camp, the activities in which they partici-
pated while at camp, and the amount of program planning 
in which they shared. Parents were interviewed regarding 
what values they felt their daughters had received from 
the camping experience. The troop leaders of the twenty 
girls were each sent a questionnaire. The purpose of 
this questionnaire was to obtain the leaders' comments 
regarding any marked improvements the campers had shown. 
The responses to all of these questions were carefully 
noted. 
It is important to remember that this study was con-
ducted six months after camp had closed, and it must be 
expected that some of the facts or impressions might be 
hazy. 
Background information about the Girl Scout organiza-
tion is presented in order to give an understanding of the 
methods and goals of the organization's camping program. 
Girl Scouting is based on a volunteer membership, linked 
together by the Promise and Laws. The program is planned 
with three age groups taken into consideration, led by a 
volunteer adult leader who is to guide the girls in plan-
ning and managing their activities. Thus the whole Girl 
Scout program is directed toward aiding the girls to grow 
into adults capable of participating in and contributing 
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t6 a democratic way of life. 
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'1 The troop program is derived from eleven fields of 
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interests, around which a progressive system of ranks and 
badges is set up. Because of the set requirements, an aim 
of the leadership is to stimulate the troop to plan its 
own program for working out the ranks and badges. 
The Girl Scout organization believes that camping is 
the Girl Scout program moved out-of-doors; a belief also 
is that this outdoor camping program can accomplish most 
effectively the objectives of Girl Scouting and should be 
available to all girls. Day camping is one of the methods 
employed to give the girls an outdoor program. 
The Newton Girl Scout Day Camp is described as being 
an area which gives fifty-two campers a camping experience 
during the day time. Leadership is provided by counselors 
famili ar with the Girl Scout program and who have had some 
training in the method of carrying on a day camp program. 
The whole field of camping has as its aim the develop-
ment of the child into a better individual, and a worth-
ij while citizen. Day camping, a divis ion of the whole field 
of camping, strives to develop and inflqence the child 
within the limits of the middle hours of the day. During 
II 
,. 
II 
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this time, the child is subjected to a concentrated period 
of camping activities, with the advantage of returning 
home at night to eat dinner and sleep. The programming 
tends to allow the child to practice democracy by giving 
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her the opportunity to plan, with counselor guidance, the 
activities in which she will participate during the day. 
The 1953 Newton Girl Scout Day Camp program has been 
described, with the activities of each unit outlined. The 
information was secured by observation. Each activity was 
classified as to whether or not it was camper-counselor 
planned. From the observation no unit program was com-
pletely camper-counselor planned, but the Intermediate 
units show a larger share of planning than the Brownie units. 
The campers were given opportunities to plan parts of each 
program, but progression became most significant 1-n the 
cook out programs. Both the Brownies and the Intermediates 
held the opinion that they had planned the cook outs. In 
the case of the unit programs, however, their opinions were 
somewhat different. The Brownies felt that the counselor 
had planned the unit programs, while the Intermediates who 
were in a two-week unit held the same opinion. The Inter-
mediates who were in a six-week unit felt that they had 
had a share in planning t he unit program. It is a conclu-
sion then that cook outs as activities more nearly reach 
the aims of Girl Scouting and the field of camping of let-
ting the g irls have a share in planning their program. 
The rest of the camp program and unit program would seem 
to indicate that the amount of planning the campers felt 
they did with their counselors would depend on the a ge of 
the campers and the length of stay of the counselor and wmt. 
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Another conclusion to be drawn is that the length of 
stay of the counselor at camp appeared to have some effect 
on the unit program planning. The longer the counselor 
stayed 1 the greater share the campers took in the planning 1 
which would indicate that the increase in the counselor's 
experience enabled her to direct more of the planning by 
campers 1 rather than do it herself. 
As indicated by the discussion following Tables 1 and 
2 1 an increase in the campers' share of the planning re-
sulted in an increase in the campers' desire to do more 
planning. A larger percentage of the Intermediates (who 
had a larger share in the planning) than the Brownies 
.1 wanted to increase their share of the planning. A conclu-
sion here is that the more they have of planning their own 
program, the more they want. 
The campers came to camp to be out-of-doors 1 and ex-
pected swirmning 1 cook outs 1 and crafts. They enjoyed these 
activities the most 1 and their degree of learning was 
highest in these activities. 
There is no evidence revealed that the campers had any 
great dislike for any of the activities. vVhat meant the 
most to them were the new friends they made through their 
1 camping experience. There was no decrease in the campers' 
Ill appreciation of the out-of-doors in general. 
A conclusion to be drawn here is that, from the 
57 
1--
\\ 
campers' point of view, they are receiving what they want 
and expect from the camping program, and in the process 
are making friends. 
Not all of the parents seemed to realize that day camp 
had certain things to offer their daughters. However, the 
11 majority of the parents did realize that camp could offer 
something besides a method of keeping their children busy 
II inexpensively. 
Although all of the parents felt that the camping ex-
perience was valuable, they did not feel that camp had af-
fected their children to any great extent with respect to 
personality, group and family relations, or skills gained. 
However, some effect was revealed, although small, in skills 
and in group relations, which would indicate that the camp-
ing experience was of some value. Self-confidence and swim-
ming were the fields showing the most gain, from the parents' 
point of view. The three particular cases previously men-
tioned as being interwoven throughout this study show that 
the camping experience was very beneficial to a small per-
centage of the girls, and satisfactorily answered their 
needs at the time. The writer believes that the opinion 
held by the parents that their children did not show any 
gains might have had something to do with the generally 
negative responses of the parents regarding gains. 
To bring in the leaders' point of view, their indica-
---- .: 
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tion .was that the camping experience had little effect on 
the g irls with regard to their troop program. The leaders 
felt that the camp program was too limited to have any 
marked carry-over value into the troop. The fact that 
there was so little carry-over indicates to the v.rri ter that 
there may be a need for a longer program. That is the ses-
sions should be more than six days. 
To draw a final conclusion~ the camping experience was 
very satisfactory to the campers, and did much to fulfill 
their needs. However~ from the point of view of the parents 
and leaders, camp provided small gains or none at all except 
with respect to the increase in self-confidence and the im-
provement in s wimming. 
Regarding the Girl Scout philosophy and aims, camp 
did not develop the girls in camper-counselor planned ac-
tivities as extensively as it could have. The reason for 
there being a difference in personality gains between the 
Intermediates and Brownies may be one of age difference. 
The Intermediates being older, would show personality 
changes quicker than the younger Brownies. 
The writer would like to recommend to the Newton Girl 
Scout Council, and its Day Camp Committee, that the camper-
counselor planned activities be taken under advisement. 
Counselors should be encouraged to stay for longer than 
the two weeks or an effort should be made to get counselors 
1 
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for the duration of the camp season. This would enable 
them to have more time in which to learn how to give more 
of the planning over to the campers. As previously 
mentioned~ the length of stay of the campers should be 
studied~ particularly the length of the sessions~ so that 
each camper would have more camping experience. The day 
camp program as set up now does not quite fulfill the aims 
andneeds of Girl Scout camping. 
The troop program should include~ perhaps~ some sort 
of pre-camp indoctrination program for the prospective 
campers~ so that they may know what to expect and what is 
expected of them. 
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PROMISE AND LAWS 
The Girl Scout Promise 
On my honor, I will try: 
To do my duty to God and my country, 
To help other people at all times, 
To obey the Girl Scout Laws. 
The Girl Scout Laws 
1. A Girl Scout's honor is to be trusted. 
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2. A Girl Scout is loyal. 
3. A Girl Scout's duty is to be useful and to help II 
others. 
4. A Girl Scout is a friend to all and a sister to 
every other Girl Scout. 
5. A Girl Scout is courteous. 
6. A Girl Scout is a friend to animals. 
7. A Girl Scout obeys orders. 
8. A Girl Scout is cheerful. 
9. A Girl Scout is thrifty. 
10. A Girl Scout is cle.an in thought, word, and deed. 
The Brownie Promise 
I promise to do my best 
To love God and my country, 
To help o·ther people every day, 
Especially those at home. 
TEE ELEVEN PROGRAM F'I ELDS OF INTEREST 
Agriculture 
Arts and Crafts 
Community Life 
Health and Safety 
Homemaking 
International Friendship 
Literature and Dramatics 
Music and Dancing 
Nature 
Out-o-f - Doors 
Sports and Games 
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SCHEDULE A 
CAMPER QUESTIONNAIRE 
I. Why did you want to go to camp? 
Friends were going 
Wanted to go for something to do 
Wanted to be out-of-doors 
Wanted to learn to do things 
Other 
II. What has going to camp meant to you? 
Made new friends 
Learned to live or play away from home 
Learning camp skills 
Widening your knowledge 
Learning to do things 
Feeling that you belong 
III. Did you learn something new that you had never 
learned before? 
IV. Did you do what you expected to? 
v. What did you like best? Least? 
VI. Did you enjoy working and playing with other girls? 
VII. Did you plan any of the program or did the counselors? 
Such as cook outs 
unit program 
How did you like to plan? 
Did you wish you could have plann~d more? 
VIII. Why did you lik e your counselors? 
Why didn't you like your couns elors? 
IX. Did you try to make camp a better place by keeping 
it neat? 
How did you have a chance to do this? 
X. Do you like the out-of-doors any more now than 
before, or less? 
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SCHEDULE B 
PARENT QUESTIONNAIRE 
I. \~y did you send your daughter to camp? 
II. Do you think the experience was a valuable one? 
III. Did she gain in any way, more skills? 
Camping 
Getting along together in a group 
In being a better family member 
IV. Has it helped her personality? Is she a better 
individual? 
v. Was her experience in any way harmful? \~y? Could 
· it have been avoided? 
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SCHEDULE C 
TROOP LEADER QUESTIONNAIRE 
Has the child who went to camp in your troop shown any 
marked improvement in the following: 
(Please check) 
Personality 
Behavior 
Responsibility 
Able to give and take better than before 
less than before 
Able to be a better member of the troop 
Do you think camp was in any way responsible for her 
improvement? Not responsible for 
her improvement? 
Please elaborate. 
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LETTER OF EXPLANATION 
Dear Troop Leader, 
Enclosed is a questionnaire I would appreciate your 
filling out. 
The information is for a Master's Degree Thesis from 
the Boston University School of Social Work. 1Ne are tr·ying 
to find out if the camping program and experience fits the 
needs and interests of our campers. 
We are interviewing the 1953 campers, their parents, 
and troop leaders. 
Our questionnaire to you is to help us determine if 
the camping experience of your troop member, who attended 
our camps has in any way carried over into the troop. 
Would you kindly return this to ~s as soon as possible. 
A stamped addressed envelope is enclosed for your con-
venience. 
Sincerely, 
/s/ Virginia w. Morang 
Field Director 
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THE UNIT ORGANIZATION OF THE NEWTON GIRL SCOUT DAY CAMP 
Unit Campers 
,I 
Name Grade Old New 
I First Session I 
I Chippewas 2nd & 3rd X II 
Beavers 4th X 
Pioneers 4th X 
Tomahawks 5th & 6th X 
Second Session 
IJ Chippewas 2nd &:3rd X X I 
Red skins 4th X 
Pioneers 4th X 
Tomahawks 5th & ·6th X X 
Third Session 
Chippewas 2nd & 3rd X X 
Pioneers 4th X X 
Rainbows 5th & 6th X 
II Tomahawks 5th & 6th X 
II 
I 
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